EDUCATIONAL POLICY AND SOCIAL TRANSFIGURATION
The schools are ostensibly the seat of l earning , the agency charged with
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Many art teachers in the publ ic schools are in a seemingly cons t ant
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strug.g le to legitimize their programs in the eyes of school administrators.
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The schools and their curricular offerings, patterns of course selection. patterns o f student characteristics for those enrolled i n art and

find themselves i n the uncomfortab le position of having to rea ct to edu-

other subjects all seem to suggest that a rt is held in low esteem by the

cational policy that may negatively impact upon the art programs of their

gener al public as well as by sub - populations of parents , administrators ,

school district or state .

and students .

In such a scenario we cannot assume that educat ional policy is constructed with sophistication and input from all quarters that might be affected by those decisions; on the contrary, policy may be made with little
heed given to the potentials of art education to enhance our society.

Per -

haps 10-15% of our students in high school are enrolled in art classes, a
situation that produces an adult society whose acquaintance with t he visual
ar t s occurred in the form of a mandatory dose of art at the seventh or
eighth grade level; a socie ty best desc ribed as naive rather than sophis ticated in its ability to secure or

exp~ess

meaning in the visual arts.

These then are characteristics of import when one considers who forms edu cational policy and with what understanding it is formed .

of art education for our youth; I would remark however that human potential
what our nat-

ural endowments equip us with and what our culture pr ovides in the way of
opportunities to actualize those endowments.

in their abilities.
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beings are multi-dimenSional

We have the' 'a bility to read, to write, to compute, t o

know art and biology and many other forms of knowledge.
understanding of
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A restrictive

potential would disallow the broad possibilities for

human development; a restrictive curriculum says, in effect; we will nourish
and enable

le~rning

in some content areas and ignore others .

Those content

areas, components of mind if you will, that are not afforded opportun ities
for

gro~h

will wither, not become actualized and result in a debasement

of human potential--a vaste of human re sources resulting in continuing gen erations of citizens naive where sophistication could have occurred .
then is the legacy of ill-formed educational policy.

This

Are there opportuni-

ties to initiate strategies for change that would enable policy cognizant

It is not the purpose of this paper to treat at great leng th the value

for learning seems to be governed by two significant factors:

We also understand that

Our schools are a very great

part of the cultura l opportunit ies provided our citizens as they mature.

of the potentials of art education?

Although a litany of strategies to

affect policy could be listed here , : I will ,identify' one 'that seems t o hold
some promise. l
Perhaps the greatest long term effects for managing educational decision
making will come as art teachers begin to acknowledge the problem and look
for opportunities to enable responsive pol icy.

Surely one area of inves ti-

gation should be the preparation of art teachers.
•
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